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The Future Professoriate Program
The FPP arose from the observation that students headed for faculty careers needed to better
understand the role of teaching in higher education. Teaching involves more than lecturing in a
classroom and grading papers. New faculty members must learn to manage their time well and
balance their personal lives with the unanticipated responsibilities of faculty life, such as serving
on committees, advising students, understanding tenure requirements and becoming familiar with
their colleagues. In 1992 funding from the Foundation for the Improvement of Post-Secondary
Education (FIPSE) and The Pew Charitable Trusts allowed the development of programming and
institutional support directed at make teaching experience and faculty mentorship in teaching a
central part of the graduate school experience at Syracuse University. Students, faculty, and
administrators from a variety of departments and units came together with two fundamental
goals:
 to prepare graduate students for the range of responsibilities they will assume as future
members of the professoriate
 to effect a change in faculty culture by fostering recognition of the importance of
teaching as a dimension of graduate education
The FPP is based on a partnership between the Graduate School and participating academic
departments/units. The Graduate School provides a general framework for the program and
performs some administrative and coordinating functions, while the departments implement
programming, mentoring relationships, and other activities tailored to the disciplinary
environment and professional needs of their students. At the heart of this partnership is the
collaboration of the Graduate School Programs office and departmental Primary Faculty Liaisons
(PFLs).
Among the signature offerings of the FPP are:


A series of teaching- and professional-development-related seminars and events designed
to assist graduate students as they prepare for life as faculty members



Independent Mentored Teaching Experiences under the guidance of Faculty Teaching
Mentors (FTMs)



The Certificate in University Teaching (CUT), awarded jointly by the Graduate School
and participating departments/programs to students who document their readiness to hold
faculty appointments through the preparation of an FPP Teaching Portfolio



An annual conference in mid-May, providing a forum for faculty and graduate students to
discuss and debate current issues in higher education and share expertise on teaching and
professional development within the academy.
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How It Began
The foundation for Syracuse University’s Future Professoriate Program was laid in 1987 with the
Teaching Assistant Program of the Graduate School. The program soon became one of the
premier models for Teaching Assistant training in the United States,1 featuring intensive summer
orientation for more than 300 new TAs and a variety of year-round services for more than 850
TAs holding appointments in ten schools and colleges.
Despite its success, we recognized that something was missing. The program was designed to
guide Teaching Assistants in their immediate duties, but we knew that students headed for
faculty careers needed more to succeed. Our Teaching Assistants needed guidance from faculty
members in their academic disciplines. We had to integrate teaching, research and service skills
with their graduate experiences. They needed exposure to all aspects of the teaching life—
professional and personal. It was a unique and promising approach, but costly. We needed
funding to implement our ideas.
Help came in 1992 with nearly $1 million from the U.S. Department of Education's Fund for the
Improvement of Postsecondary Education and The Pew Charitable Trusts. The funding gave the
Graduate School of Syracuse University the resources to launch its new concept in graduate
education in all of its doctoral programs and in many masters programs. The Future Professoriate
Program became a reality.
Our faculty partners play a pivotal role in providing FPP student participants with a good
understanding of their duties and responsibilities as faculty members in higher education. The
PFLs are pivotal members of the FPP team, working closely with both the Graduate School and
departmental Faculty Teaching Mentors to provide discipline-specific training and experience to
graduate student teachers within their departments.

1 Chronicle

of Higher Education. Nov. 29, 1989; U.S. News and World Report. Oct. 15, 1990.
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Primary Faculty Liaison Responsibilities
The Primary Faculty Liaison (PFL) provides the principal link between the Graduate School and
FPP-participating departments. While the PFL’s precise duties will vary according to the
administrative structure of the department, the size of its graduate cohort, and the extent to which
teaching/academic careers represent the aspirations of that cohort, some core functions of the
position are widely shared.
The PFL is responsible for
















Enrolling FPP participants (Appendix A)
Recruiting and appointing Faculty Teaching Mentors in the department
Overseeing departmental FPP requirements and procedures
Developing and maintaining an effective departmental FPP mentoring system
Organizing or delegating the organization of departmental FPP programming and activities
throughout the year
Arranging appropriate Independent Mentored Teaching Experiences for FPP participants
Facilitating departmental participation in the annual FPP conference
Reviewing and approving Teaching Portfolios for award of the Certificate in University
Teaching (Appendix C)
Approving and submitting FPP participation summaries (Appendix B) to the Graduate
School for stipend disbursement to eligible participants
Participating in departmental and campus-wide FPP events/activities and professional
development programming
Effectively communicating program goals, plans, and requirements with graduate students,
department faculty and administrators, and the Graduate School
Disseminating information to faculty and FPP participants concerning relevant awards,
grants, teaching/research opportunities, new resources, programs and events, etc.
Keeping a record, as feasible, of past FPP participants’ professional development: progress
in the job market, initial faculty positions, and tenure and promotion decisions
Periodically updating portfolio(s) available for review in Graduate School Programs office
Devising a procedure for appointing a new PFL, in consultation with appropriate
department personnel
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PFL Timeline
NOTE: this timeline reflects PFL obligations relevant to the Graduate School’s administration of
the FPP. PFLs may wish to construct a calendar integrating this information with departmental
events and deadlines.
mid-September: notify Graduate School of FPP participants and Faculty Teaching Mentors for
current academic year (see FPP appointment form, Appendix A). Students will not be
eligible to receive a stipend or the CUT unless they are enrolled in the program.
September and ongoing: inform Graduate School of upcoming FPP-related events, deadlines,
etc. in your department, for posting on general FPP calendar. Please designate events as
open to all FPP participants, open with permission of department, or department only.
October‒May: administer departmental programming; provide oversight for mentoring process,
independent teaching assignments, portfolio construction, etc.
February: recruit students/faculty to represent department at annual FPP conference in midMay. Distribute FPP participation summaries (Appendix B) to students and advise of
deadline.
mid-March (exact deadline varies): submit FPP participation summaries (Appendix B) to
Graduate School. Stipends will only be disbursed to eligible students for whom we have
a signed participation summary on file.
mid-March: solicit and review completed portfolios for CUT.
late March (exact deadline varies): submit CUT completion form (Appendix C) or letters
certifying completion to Graduate School for presentation of certificates at CUT award
ceremony.
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Faculty Teaching Mentor Responsibilities
In departments with few FPP participants, the roles of PFL and Faculty Teaching Mentor may be
combined. Generally, though, departments will designate faculty with a strong interest in the
professional development of graduate students as FTMs, providing a more formal and intensive
mentoring structure for FPP participants. Departments that routinely assign faculty mentors to all
graduate students generally expect those faculty to serve as de facto FTMs for their “mentees”
enrolled in the FPP, rather than creating overlapping mentoring systems.

The FTM is responsible for
 Supervising Independent Mentored Teaching Experiences for FPP participants (see pp.
13-14)
 Advising participants on construction of Teaching Portfolio
 Collaborating with PFLs and others on departmental FPP programming
 Meeting regularly with FPP participants to discuss teaching, research, and other aspects
of faculty professionalization (see sample agreement on p. 9)
 Visit class/lab/recitation sections (or other instructional contexts) for observation and
consultation with FPP participant (see sample observation form on pp. 10-11)
 Reviewing and approving Teaching Portfolios for award of the Certificate in University
Teaching (Appendix C), as directed by PFL
 Attending and/or assisting with departmental contribution to FPP Annual Conference

Some general advice for mentors is abstracted on the following pages.

6

The Faculty Teaching Mentor: Skills and Roles
[Adapted from The University of Washington Faculty Guide to Mentoring Graduate Students, 2005]

It is imperative the FPP participant and the Faculty Teaching Mentor (FTM) share responsibility
in developing an effective mentoring relationship to enrich the quality of the graduate student’s
academic and professional experiences.
The FTM should











establish and maintain open lines of communication
explore realistic goals, interests, and expectations
conceptualize and regularly engage in discussions on research, academics, and teaching
monitor and encourage progress to degree
guide and encourage professional development and documentation of achievement
seek funding opportunities
regularly meet with mentee
review progress toward achieving program goals
observe and document performance in class or other instructional setting
help develop job search strategy

The Council of Graduate Schools defines mentoring as a process of providing a successful and
well-nurtured graduate student experience Mentors’ capacities include but are not limited to:
advising, encouraging, sponsoring, tutoring, employing, supervising and serving as a role model
and resource on the educational, interpersonal, and professional levels in which the graduate
student develops from apprentice to respected colleague.
Mentors must be prepared to guide, provide expertise and consult ever-changing, diverse
graduate student populations with varied career goals. As suggested in the University of
Washington Faculty Guide to Mentoring Graduate Students (2005, p.8), there are three core
roles for the mentor of advanced graduate students:
Disciplinary Guide – helping the mentees become contributing members of their disciplines
Skills Development Consultant – including oral and written communication skills, leadership
skills, and team-oriented skills (collaborative problem-solving)
Career Consultant – identifying the career path that emerges through needs assessment, careful
planning, nurturing, and adaptation
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Establishing Your “Signature” Mentoring Style
[Adapted from The University of Washington Faculty Guide to Mentoring Graduate Students, 2005, pp. 11-13]

 Reflect upon your own graduate school experience; integrate what worked and was
helpful and dispel that which may deter mentee progress.
 Give careful consideration to your mentee’s academic and personal growth.
 Explain the intricacies of graduate study, school policies and procedures, anticipated
timelines, expectations on qualifying/comprehensive exams and committee selection.
 Provide timely and constructive feedback on coursework and projects and encourage
development of new techniques, strategies, and skills.
 Cultivate networks with colleagues and experts with similar interests.
 Nominate mentees for academic and research awards, fellowships, teaching and research
assistantships, and membership to professional organizations to help them gain visibility
in the field.
 Host departmental and interdisciplinary graduate seminars, formal and informal
discussion groups, and talks with guests of similar approaches and perspectives.
Assisting Your Mentees
[Gleaned from The University of Washington Faculty Guide to Mentoring Graduate Students, 2005, pp. 13-31]

The path to excellence should be viewed as a time-tested, dynamic progression guided by an
influential mentor, filled with adventures and routine requirements yet subject to unforeseen
consequences and potentially adverse situations. Time away from family, friends and social
stimulation may result in feelings of undue pressure, isolation, and abandonment, leaving the
mentee overwhelmed.
 Emphasize that time management is of the essence where a balance of academic pursuits,
professional associations, work obligations, family, hobbies, and off-campus activities all
play a role in shaping--and surviving—the graduate experience.
 Remind mentees that concentrating on a single area or interest may limit their breadth of
knowledge and that they should remain open to a wide range of topics and ideas to
broaden their scholarly acumen and marketability.
 Be aware of the diverse cultural demands that mentees encounter and provide a list of
contact information for on- and off-campus resources and support groups.
 Relay advances in the discipline to keep mentees current and informed.
 Be sensitive to the issues, concerns and special challenges facing international, nontraditional, first-generation collegiate and disabled students.
 Write letters of recommendation for your mentees.
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FTM–Participant Agreement (SAMPLE ONLY – not a required form)
SYRACUSE UNIVERSITY
FUTURE PROFESSORIATE PROGRAM
FPP Participation Log
The following is a list of meetings, activities, seminars and events devised and mutually agreed upon by the FPP
participant and his/her Faculty Teaching Mentor to fulfill the participation component for the year.
FPP PARTICIPANT:
Department:
 Over the course of the semester / year, the FPP participant and FTM agree to meet at least ______ times
for at least _____ minutes each to discuss issues of faculty life, teaching, and FPP events, and when
possible, to participate in teaching or service opportunities together.
 The FPP participant agrees to compose a one-page summary/reflection to be submitted to the FTM at the
conclusion of each event.
FTM/FPP PARTICIPANT MEETINGS:

ACTIVITIES/EVENTS:

Topic/Activity:

Date:

Date:

Topic/Activity:

Date:

Date:

Topic/Activity:

Date:

Date:

Topic/Activity:

Date:

Date:

Topic/Activity:

Date:

Date:

Topic/Activity:

Date:

Date:

Topic/Activity:

Date:

Date:

Topic/Activity:

Date:

Date:

Topic/Activity:

Date:

Date:

Topic/Activity:

Date:

Date:

FPP Participant Signature

Date

Faculty Teaching Mentor Signature

Date
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FPP Instructional Observation (SAMPLE ONLY – not a required form)
SYRACUSE UNIVERSITY
FUTURE PROFESSORIATE PROGRAM
Teacher/Instructor Observation Form
To Be Arranged and Completed Prior to Observation Date:
FPP Participant:
Department:
Observer:
Department:
SESSION
Course Name:
Department:
Course Type (i.e., studio, lab, recitation/discussion, lecture)
Topic/Activity of the Day:
Date of Observation:
Time:
Location:
Course Instructor/Supervisor (if different than FPP Participant):
Number of Students in Attendance:
FOLLOW-UP/DEBRIEFING MEETING
Date:
Time:
AGREEMENT
FPP Participant’s Signature:
Observer’s Signature:

Location:
Date:
Date:

To Be Completed During Observation:
OBSERVER’S NOTES:

Over Please 
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FPP TEACHER/INSTRUCTOR OBSERVATION FORM (Cont.)
To Be Completed AFTER Debriefing Meeting:
OBSERVER’S Comments/Suggestions:

What went right with this session?

What could be improved?

Suggested Adjustments:

In addition, the FPP Participant may prepare a one-page reflection to be stapled to this form.
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The Certificate in University Teaching
Most graduate students enroll in the FPP with the intention of earning the Certificate in
University Teaching, a valuable credential that can help their job applications stand out amid a
pile of otherwise uniformly impressive dossiers.
The Graduate School maintains three requirements for the CUT:
1) enrollment in the FPP
2) an Independent Mentored Teaching Experience under the guidance of a Faculty Teaching
Mentor (see pp. 13-14)
3) completion of an FPP Teaching Portfolio documenting preparation for faculty teaching
responsibilities (see pp. 15-16)
Most departments/schools also require participation in a certain number of CUT seminars offered
by the Graduate School (4-6 out of the 8-seminar sequence is typical); topics include









course design
leading classroom discussion
lesson planning
active learning
Universal Design for Learning
assessment
teaching online
the teaching philosophy / crafting a teaching persona

Alternately or in addition, many departments/schools maintain individual CUT requirements
related to their own FPP offerings. The PFL is responsible for ensuring that departmental
requirements for the CUT are clearly articulated to participants and to the Graduate School.
Thumbnail descriptions of department-specific CUT requirements are available online.
Whereas in earlier years the CUT was awarded only upon completion of degree, students may
now receive the Certificate as soon as they have completed all requirements and the PFL submits
a signed CUT completion form (Appendix C). While in some cases it may be advantageous for
the student to receive the CUT early (e.g., with a view to the academic job cycle), the
expectation remains that the PFL will submit most CUT completion forms in March (exact
deadline varies) and those Certificates will be conferred at the CUT recognition ceremony in late
April.
With rare exceptions, earning the CUT is a two-year (or longer) process. Students who have
earned the CUT may continue to participate in FPP as long as they remain matriculated and in
good standing with their programs.
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The Independent Mentored Teaching Experience
The most difficult aspect of the FPP to describe in concrete but universal terms is the
Independent Mentored Teaching Experience. The general idea is that for a credential entitled
Certificate in University Teaching to enjoy any heft, students receiving it must be expected to
have undertaken teaching assignments that legitimately parallel the range of duties and activities
that faculty must perform. A graduate student holding a conventional TA assignment, on the
other hand, might not be expected to construct a syllabus, devise assignments and handouts,
lecture before a large group or for an entire class period, resolve grade disputes, etc.
In the early days of the FPP, a “standard model” was put in place whereby participants would
hold a year or more of conventional TAships, followed by a Teaching Associateship usually
construed as an Instructor of Record appointment under the guidance of a Faculty Teaching
Mentor. But as the FPP expanded, the diversity of departmental curricula and funding models,
and unreliable access to primary instructorships for graduate students, led to such a wide variety
of practices that the term Teaching Associate became too nebulous for ongoing service and had
to be dropped by the Graduate School (departments accustomed to the term may continue to use
it for their own purposes, provided it is understood as a departmental rather than a general FPP
designation).
It remains, nonetheless, an essential function of the FPP to provide participants with teaching
opportunities that involve both enhanced instructional duties and appropriate faculty guidance:
Independent Mentored Teaching Experiences. A student may satisfy this requirement without
being designated an Instructor of Record, but the department must be able to articulate what
qualifies the experience as both significantly independent and significantly mentored. PFLs need
to work closely with FTMs and participants to identify at least one discrete teaching assignment
(such as a course, lab, recitation or discussion section, or other structured and suitably extended
instructional situation) that will “count” as the Independent Mentored Teaching Experience,
defining in specific terms 1) how the student’s activities as part of the experience replicate the
autonomy and responsibility of a faculty teaching assignment, and 2) expectations for the
participant–mentor relationship.
PFLs, FTMs, and participants should keep in mind that adjunct appointments elsewhere at SU, at
schools in the area, or online may represent good alternatives to satisfying the requirement
through departmental assignments. In such cases arranging an “honorary” Faculty Teaching
Mentor from the outside department or institution may be both possible and desirable. Courses or
training programs not offered through an institution of higher education may also be options,
provided the experience offers a reasonable approximation of TA or adjunct assignments in
terms of workload, duration, and college-level content.
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FPP IMTE Description (SAMPLE ONLY -- not a required form)
SYRACUSE UNIVERSITY
FUTURE PROFESSORIATE PROGRAM
Independent Mentored Teaching Experience
FPP Participant:
Department:
Course Department, Number and Title:
Course Type: (i.e., lab, studio, lecture, class, other)
Number of Students:
Course Description:

FPP Participant role and responsibilities: (Please comment on the nature and degree of independent teaching
entailed)

Course Supervisor Role (if applicable):

Faculty Teaching Mentor expectations (e.g., number of class visits, consultations, etc.)

FPP Participant Signature

Date

Faculty Teaching Mentor Signature

Date

Course Supervisor Signature (if applicable)

Date
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The Teaching Portfolio
Documentation of a graduate student’s readiness to assume faculty responsibilities is
accomplished primarily via the Teaching Portfolio. FPP participants seeking the CUT should
begin compiling their portfolio as soon as they enroll and augment/revise it periodically
throughout their tenure in the program. PFLs and FTMs should stress the centrality of the
portfolio to participation in FPP, and guide students in the portfolio construction process.

The contents and organization of a portfolio vary according to the preferences of the candidate,
the conventions of the discipline, and the anticipated audience. Typical components include:


Table of contents



Description of Independent Mentored Teaching Experience



Teaching philosophy



Reflective statement on teaching theories, goals, and practices



Copies of syllabi, paper topics, examinations, course handouts and other materials



One or more sets of student evaluations, with commentary/contextualization



Class observation reports from FTM or other visitors (see sample on pp. 10-11)



Video of the FPP participant in one or more teaching situations



Documentation of teaching awards and recognition



Letters of recommendations from faculty and other advisors, mentors, and colleagues



Materials related to prospective courses the FPP participant would like to teach



Information about scholarly activities, particularly as related to participant’s teaching

Web-based portfolios are increasingly popular, and PFLs should allow their participants this
option. A Guide to Creating Professional Electronic Portfolios is available from the Graduate
School.

PFLs are no longer required to submit all completed portfolios to the Graduate School for
approval prior to awarding of the CUT. However, they must review portfolios and submit a
CUT completion form (Appendix C) in late March (exact deadline varies) in order for the
15

student to receive the Certificate at the recognition ceremony in late April. Therefore, the PFL
needs to give FPP participants and mentors a time frame for portfolio submission consistent with
this deadline.

The Graduate School Programs office (304 Lyman Hall) maintains a library of sample portfolios
that students may use as models. Every year or two the PFL may wish to replace their
department’s portfolio on view at the Graduate School with a more recent one, in which case it
will be necessary to secure the owner’s permission with a portfolio use permission form
(Appendix E).
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Departmental FPP Programming
Because departments and programs vary widely in the number of FPP participants and in human
and financial resources available, it is not possible to outline general expectations regarding FPP
programming at the departmental level. Nonetheless, most departments do maintain a schedule
of events and activities that lends structure and cohesion to the program. Some possibilities
include


seminars and mini-conferences



one-credit courses on professionalization in the discipline



presentations by FPP participants on their research, teaching, or other topics (e.g., brown
bags)



peer mentoring with more advanced graduate students



dissertation/comprehensive exam “support groups”



mock job interviews



formal and informal presentations/discussions with campus-wide faculty
(interdisciplinary professionalization), alumni (academic and non-academic career paths),
and guest speakers



visits to area colleges to talk with faculty about cultures/expectations at different kinds of
institutions



opportunities to practice delivering conference talks



collective attendance at professional meetings in field

Some departments make attending (or organizing) specific events, or a certain number of events,
a requirement of FPP participation and/or CUT completion. An important part of the PFL’s job
is to communicate such requirements clearly to FPP participants and the Graduate School. It is
also possible to issue a programming requirement based on offerings outside the department.
Relevant options in this category include the following:


academic job search programming co-sponsored by the Graduate School and Career
Services (up to 8 per year)
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other departments’ FPP events (check the Graduate School’s online calendar to find
events open to the general FPP population; at least four events per year will be funded by
the Graduate School and available to all)



presentations in the TA Program series and/or FPP Topics in Higher Ed series, sponsored
by the Graduate School and GSO (8-12 per year)



annual FPP conference in May



miscellaneous events and programs on campus (check SU Events calendar)

PFLs are responsible for forwarding information about departmental events (including which are
open to the general FPP public, which are open only with consent of the department, and which
are department-only) to the Graduate School for posting on the online FPP calendar.
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Graduate School Funding
The Graduate School provides financial support for the FPP in three ways.

Participant funding comes in the form of stipends awarded directly to FPP participants in their
first and second years in the program. The Graduate School contributes $150 per eligible
participant; most, but not all, FPP-participating colleges contribute funds matching or slightly
exceeding this amount. Students must be enrolled in the FPP to receive the stipend, so it is
important that the PFL submit the FPP appointment form (Appendix A) on time and accurately.
Likewise, departmental funding is assured by the dean’s signature above the line indicating
“grant support equal to last year,” so college-level approval is essential. The Graduate School
keeps track of students’ participation in the program, so there is no need for the PFL to
distinguish those students with remaining stipend eligibility from those who have exhausted their
stipend allocation. However, PFLs are responsible for ensuring that the Graduate School
receives completed FPP participation summaries (Appendix B) in mid-March (exact deadline
varies). Failure to deliver the form on time will mean at best a delay, and at worst forfeiture, of
the student’s stipend for the year.

Departmental funding comes in the form of grants of up to $500 to support specific
departmental programming initiatives that are relevant and accessible to the general FPP
participant population across campus. The money can be used to defray travel expenses and
speaker fees, to provide food or publicity, or in more creative ways to enhance the quality and
scope of the event, program, or service funded. Departments may submit a proposal (Appendix
D) online or email the requested information to Glenn Wright (glwright@syr.edu). Requests can
be made at any time, but no allocations will be made prior to October 1 for a given academic
year. The grants program is budgeted for four events per year at the $500 level; less expensive
programs will result in additional funding opportunities.

University-wide FPP funding comes in the form of the annual FPP conference (see next
page), which is funded entirely by the Graduate School. Registration, room and board are free to
all participants, and transportation by bus is provided gratis as well.
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The FPP Annual Conference
Each year the FPP sponsors a professional development conference for FPP participants, PFLs
and FTMs, and other faculty and administrators at SU and nearby schools. The conference
provides faculty and graduate students with a 2- or 3-day program that covers topics relevant to a
variety of disciplines. Generally, the conference is held at a resort-style center such as the White
Eagle Conference Center in Hamilton, NY, the week after Commencement. Accommodations,
food, and transportation are paid for out of the Graduate School’s FPP budget. Departmental
contributions to the conference programming are strongly encouraged. The Graduate School
Programs office will solicit both topic suggestions and presenters in the Spring semester.
Online registration for the conference will open in March, with spaces reserved for each
participating college/department in proportion to its representation in the overall FPP population.
Subject to the discretion of each department’s PFL (some of whom may wish to retain
responsibility for soliciting conference participation), registration will proceed on a first-come,
first-served basis until those spaces are filled, after which additional registrants will be placed on
a waitlist.
The FPP conference provides a relaxed environment in which FPP participants and
mentors meet and mingle with people from different departments. Programming typically
includes a combination of plenary and concurrent sessions that cover multiple facets of graduate
student and faculty life. Popular session topics from previous conferences include diversity in the
classroom, teaching strategies, job search preparation, surviving the first year as a faculty
member, mock academic interviews, dissertation writing, and publication. Each year we also try
to provide programming that addresses the most salient current issues in higher education. See
Appendix F for a sample conference program.
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Resources
All resources are available through the Graduate School Programs office, 304 Lyman Hall.
 A collection of completed portfolios submitted for the Certificate in University Teaching,
the Teaching Fellow selection process, and the Outstanding TA Awards selection
process. Portfolios are available both in hard copy and online
 A Guide to Portfolios, a resource manual that includes an overview of procedures, a
copy of related forms and letters, data about portfolios submitted to the Graduate School
and Certificates awarded, and the tables of contents of portfolios on file in the Graduate
School.
 Audio-visual equipment: digital cameras, tripods, laptops, and other equipment is
available for loan to participating departments.
 TA Program staff can provide a host of services upon request, including visiting
classrooms and conducting follow-up consultations, arranging for videorecording of TAs’
classes, and planning professional development seminars and workshops. They are
available to discuss any teaching issues that graduate students/TAs may encounter in the
classroom or to give direction in locating teaching resources.
 A collection of useful resources available on the Graduate School website to aid FPP
participants in crafting their teaching philosophy and Teaching Portfolio.
To make arrangements to use or receive any of the aforementioned resources, please contact the
Graduate School Programs office at 443-1856.

Other resources and materials are available through the Preparing Future Faculty website.
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SUID #
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The form must be returned to the FPP office by September 18, 2015

Please send this form to your dean’s office for her/his signature.
* The dean’s office will then forward it to the FPP office in Suite 220 Bowne Hall.*

For more space, please duplicate this form.

Reminder: Future Professoriate Program stipends are limited to two years.

Student Name

Country of
Citizenship

Terminal
Degree

Mentor and e-mail address
(star* if new to FPP)

(allocating School/College stipend support equal to last year’s award for each
eligible FPP Participant listed above)

DEAN’S SIGNATURE

_______________________________________________

E-mail address

Primary Faculty Liaison e-mail: ___________________________________

College: _____________________________________ ___

PARTICIPANT INFORMATION

Primary Faculty Liaison: _________________________________________

Department: _____________________________________

Academic Year 2015-2016

Appointment Form

Future Professoriate Program

Appendix A

Appendix F
Syracuse University
Future Professoriate Program

Annual Conference
White Eagle Conference Center, Hamilton, NY
May 14-15, 2015
_________________________________

Thursday, May 15

_________________________________

8:15 a.m.

Bus leaves from College Place

9:30-10:30 a.m.

Check-in

10:30-11:45 a.m.

Welcome
Glenn Wright, The Graduate School, Syracuse University

(White Eagle Lodge)
(Cleveland I)

Plenary Session: 10 Tips for Getting That Academic Job
Barbara Fought, Broadcast and Digital Journalism, SU
Respondents:
M. Gail Hamner, Religion, SU
Jeffrey Karson, Earth Sciences, SU
Rebecca Schewe, Political Science, SU
Ten tips that will help you present yourself better during your search for an academic job. You will hear from senior
professors who’ve served on search committees and sat through dozens of job talks and interviews, as well as junior
faculty who have recently been through the job-search wringer. We’ll cover the CV, the interview, the job talk and
teaching presentation.
12:00-1:00 p.m.

Lunch

1:00-2:00 p.m.

Concurrent Sessions I

(Lodge)

Teaching with Mobile Devices
Michael Morrison, Online Learning Services, SU

(Cleveland I)

Mobile learning seeks to utilize the unique capabilities of mobile devices to make course materials available to
students wherever they are and to create new kinds of learning experiences. Mobile learning is not just shrinking
your course onto a phone – it is about creating new opportunities for students to use their mobile devices to create
new kinds of learning interactions.
Thinking and Teaching Critically about Diversity
(Cleveland II)
Kimberley L. Davidson and Nicole E. Conroy, Child and Family Studies, SU
In this presentation we will discuss diverse identities, such as race, ethnicity, and gender, and will offer suggestions
for facilitating classroom discussions related to these sensitive topics. Utilizing critical race and feminist theories,
the presenters will offer perspectives that encourage critical thinking as opposed to passive avoidance of issues
connected to diverse identities in the classroom.
Get Funded! Practical Tips for Writing a Compelling Grant Application
Trish Lowney, Office of Research, SU

(Delaware)

Whether you’re in the humanities, the sciences, or a mathematician, this session will provide you with specific
activities designed to help you write winning grant or fellowship applications. In addition to the why, what, who,
how and when of proposal development, we’ll explore the notion that successful proposals are not developed in
isolation, but rather created with the support and advice of many others. You are not alone – there’s lots of help out
there for the asking!
2:00-2:15 p.m.

Break
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2:15-3:15 p.m.

Concurrent Sessions II
Teaching Multicultural Classrooms
Martha Garcia-Murillo, Information Studies, SU

(Cleveland I)

As the number of international students continues to increase in the US and at Syracuse University, we find
ourselves facing some difficulties integrating and taking advantage of the backgrounds and experiences of these
students. The challenge stems from the different expectations that each of them brings to the classroom, which can
lead to misunderstandings and disappointment for both faculty and students. This session will focus on common
problems (lack of participation, voluntary social isolation, lack of English culture or full competence in English, and
plagiarism, among others) that arise when working with a diverse population of students. We will consider the
research behind these common problems and strategies you can use to ameliorate them. Come prepared to share
your own solutions!
Collaborative Learning
Andreea Mascan, German Studies, Cornell

(Cleveland II)

Looking for ways to integrate group work into your classes? This workshop explores some of the benefits of using
collaborative learning strategies across disciplines. The participants will have the opportunity to share their
experiences with collaborative learning as well as to reflect on what strategies would best fit with their learning
goals and meet their students’ needs.
Engaging Undergraduates in Research as Graduate Students
and New Faculty Members
Matthew Mulvaney, Child and Family Studies, SU

(Delaware)

Increasingly, colleges and universities are expecting new faculty to develop research programs that actively involve
undergraduate students. Involving undergraduate students confers benefits to the faculty, the students, and the
institution. This presentation will discuss approaches to involving students in research in a mentorship model. This
presentation will specifically focus on how graduate students might engage with undergraduate researchers, leverage
this advantage in academic job searches, and extend such research programs into the pretenure years.
3:15-3:30 p.m.

Break

3:30-4:30 p.m.

Concurrent Sessions III
Publishing in Graduate School: Myths and Reality
David Bozak, Psychology and Computer Science, SUNY Oswego

(Cleveland I)

You need publications to be competitive on the job market—except you really should focus on getting the
dissertation done. Publishing from your dissertation serves as the academy’s “thumbs up” on your project—but then
you won’t be able to get your book published. Counting publications is how the hiring committee moves you to the
“interview” pile—unless it’s a teaching-intensive school, in which case they’ll reject you as too research-focused.
This session considers the contradictory advice grad students often receive about publications, helping you think
about publishing in the context of your graduate program, discipline, and career goals.
Active Learning
Nirav Patel, Natural Resources, Cornell

(Cleveland II)

How can you involve students more fully in classroom activities? We will explore ways to encourage active
engagement with course content, emphasizing three core ideas: the conceptual basis and importance of active
learning in the classroom; techniques and activities for active participation; and incorporating active learning into
future teaching endeavors.
Humor in the Classroom: If All Else Fails – Make ‘Em Laugh!
Peg De Furia, The Graduate School, SU
Elaine Gregory, Teacher Education, Roberts Wesleyan College

(Delaware)

They say, there is a time and place for everything. However, in olden days, a display of hilarity in the classroom was
considered neither the appropriate time, nor the proper place. Times have changed and while many remember the
old schoolmarm—pointer in hand that was often used for discipline and not just indicating something of interest on
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the chalkboard—research has shown that being so strict and stringent all of the time neither helps students learn nor
proves beneficial to the stress levels of all involved parties. Now teachers find themselves changing things up a bit—
“acting” their way through lessons to keep the class interesting and engaging. After all, the attention spans of
students today are more closely attuned to the average time between television commercial breaks!
HAHAHAHAHA—(did I say that out loud)?
4:45-6:00 p.m.

Happy Hour

(Tepee)

6:00-7:00 p.m.

Dinner

(Lodge)

7:00- 8:30 p.m.

Con Job: Stories of Adjunct and Contingent Labor
Megan Fulwiler and Jennifer Marlow, English, College of Saint Rose

(Cleveland I)

Screening and discussion of this 2014 documentary exploring the realities of the academic labor system. Filmmakers
Megan Fulwiler and Jennifer Marlow teach composition and rhetoric at the College of Saint Rose in Albany.
_________________________________

8:00-9:00 a.m.

Breakfast

9:00-10:00 a.m.

Concurrent Sessions IV

Friday, May 15

_________________________________

(Lodge)

Creating and Tailoring an Online Teaching Portfolio for the
Academic Job Market
Leigh M. Tolley, Instructional Design, Development, and Evaluation, SU

(Cleveland I)

Participation in FPP can be a great asset in academic job applications as a line on your CV, but your teaching
experiences can be what really set you apart from the pack. What is the best way to share what you’ve done, either
as a TA, in FPP, or in other institutions or even fields? In this session, we’ll discuss the benefits of online teaching
portfolios both at SU and on the job market. Topics will include organization of materials, summarizing and
presenting course evaluations, and sharing your portfolio with the appropriate audiences.
Developing Writing Partnerships: Collaborations toward Research,
Writing and Publication
Brent C. Elder and Michelle L. Damiani, Special Education, SU

(Cleveland II)

In connection with graduate students’ needs for academic professionalization, this session is intended to describe the
collaborative research and writing process developed between the presenters during their doctoral study. Their
collaboration has led to doctoral publication and conference presentation opportunities that will continue into their
careers. Attendees will have the opportunity to learn about one particular approach to collaborative writing and ask
questions of the presenters.
The Road to Tenure: Winding, Bumpy, with Off-Ramps…
Chaise LaDousa, Anthropology, Hamilton College

(Delaware)

You will go on the market in the last year of your dissertation and get a tenure-track job at your dream school, where
you will stay until you retire. In a word: unlikely! Those in STEM will require at least one postdoc, while similar
probationary apprenticeships (lectureships, visiting appointments, etc.) have fast become the norm in other fields.
Switching employers while on the tenure track is likewise common. FPP alum Chaise LaDousa explores these
realities with reference to his own path to a tenured professorship at Hamilton College.
10:00-10:15 a.m.

Break

10:15-11:15 a.m.

Plenary Session: The Future(?) of the Liberal Arts
David Bozak, Psychology and Computer Science, SUNY Oswego
Ken Valente, Mathematics and LGBTQ Studies, Colgate University
Jason Antrosio, Anthropology, Hartwick College

(Cleveland I)

While never entirely static, the liberal arts curriculum has been at the heart of the higher educational enterprise for
generations, and widely regarded as foundational to both “the college experience” and the perpetuation of a capable
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democratic citizenry. Now, a host of factors (e.g., state de-funding and the student debt crisis, changing student
demographics, a proliferation of consumer-oriented higher ed delivery models) conspire to unravel the liberal arts
fabric, as witnessed by declining majors, the elimination of degree programs or entire departments, a shift in funding
and curricular offerings toward professional programs, the rollback or restructuring of core requirements, etc.
Faculty members discuss how their respective institutions are responding to these challenges, and what they portend
for future faculty.
11:15-11:30 a.m.

Break

11:30-12:30 p.m.

Concurrent Sessions V
Creating Your Own Peer Mentoring Group
Melissa Green, Mechanical & Aerospace Engineering, SU
Heather Coleman, Biology, SU
Sarah Hall, Biology, SU
Tara Kahan, Chemistry, SU
Anne Rauh, SU Libraries

(Cleveland I)

Ellen Daniell’s book, Every Other Thursday: Stories and Strategies from Successful Women Scientists, describes a
long-term peer mentoring group based on the idea that “by pooling our shared experiences and collective wisdom
we at the university could empower ourselves to succeed professionally within the existing academic structure while
at the same time providing critical emotional support to one another.” Inspired by this effort, a group of junior
faculty and staff in STEM decided to constitute a peer mentoring group at SU. Members of the group have found it
so beneficial to their professional and personal success that they have begun sharing their experiences in hopes of
encouraging others to start their own groups. Developed by psychologists, the design and format of the peer
mentoring group discussed in this session is applicable across disciplines.
How to Do Public Scholarship that Leads to Grants and Publications
Frank Ridzi, Sociology, Le Moyne College, and Central New York
Community Foundation

(Cleveland II)

Applied research has been a trending thought since Ernest Boyer first theorized the scholarship of application
(scholarship of engagement) in 1990. In this he saw the potential for a form of academic pursuit that benefited the
community beyond the walls of academia. However, as with the scholarship of teaching, institutions of higher
education are often ambiguous about the value of this pursuit as compared with more conventional peer-reviewed
publishing. In this session we share strategies for successfully engaging community leaders and fellow faculty in
community-centered scholarship, examining the case of CNYVitals.org.
Diverse Faculty and the Tenure Track
Shana Gadarian, Political Science, SU
Herb Ruffin, African American Studies, SU
Michael L. Norris, Health and Physical Education, SU

(Delaware)

For many years, the higher ed sector as a whole has been concerned with rectifying demographic imbalances in its
tenure-track and tenured faculty, including underrepresentation of racial and ethnic minorities, persons with
disabilities, and, in many fields, women. At the same time, diverse faculty face many challenges that can impede
their progress under an unforgiving tenure clock. These may include heightened demands regarding student
advisement and committee service; the effect of student bias on course evaluations; the absence of a suitable role
model or a disproportionate imperative to be one; the fear of being categorized as a single-issue scholar;
expectations of activism or of serving as a “spokesperson”; feelings of isolation and tokenism; and the perception
that their successes are due to preferential selection. In this session we explore these realities and their implications
for grad students and postdocs pursuing faculty careers.
12:30-1:30 p.m.

Lunch

2:30 p.m.

Bus leaves from White Eagle Lodge
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